
the past decade. a great deal of federally sponsoredre-
: been devoted to the educational problems of children in

fmrzools.lIn order to account for the poor performance of

.
in theseschools. educational psychologistshave attempted

yer what kind of disadvantage or defect they are suffering
a' Viewpoint that has been widely acceptedand usedasthe
large-scaleintervention programs is that the children show

' de■citasa result of an impoverished environment in their
ars. Considerable attention has been given to language. In

7,
the de■cit theory appearsasthe conceptof verbal depriva-

='tick children from the ghetto area are said to receive little
timulation, to hear very little well-formed language. and as
are impoverished in their meansof verbal expression.They

..-Ipeakcomplete sentences.do not know thenamesof common
. cannot form concepts or convey logical thoughts.

=.unately, these notions are basedupon the work of educa-
sychologists who know very little about language and even
out black children. The concept of verbal deprivation hasno

social reality. In fact. black children in the urban ghettos
a great deal of verbal stimulation. hear more well-formed

,1 is than middle-class children. and participate fully in a
‘ thal culture. They have the samebasic vocabulary.possess

capacity for conceptual learning. and use the samelogic
else who learns to speak and understand English.

tion of verbal deprivation is a part of the modern mythology

than!" ■rst appeared in Georgetown Monographs in Languagesand

No.22(1969).
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tonal system.In pastdecades
in promoting such intellectual

" and children. But the myth
‘ y dangerous.becauseit diverts

oaational system to imaginary
m, it leads its sponsors inevitably

riority of black children that it

. linguistscanperform todayis to
iii deprivationandto providea more

" . . “ een standard and nonstandard
‘ prominenteducationalpsycholo-

.,
■ing of the nature of language.

'no languageof their own in the
"ByBereiterandEngelmann(1966).

'■ildren in test situations is the
ri'ty in the view of Iensen(1969).

Mostly both of these approaches
, e populationslabeled“verbally

,,
,"1 and attemptto eXplainhow

has arisen. bringing to bear the
‘ it: work and somesubstantive

- to all linguists. Of particular
'1 formation on the onehand.
face it is in this area that the

de■cittheory arisesconsistsof
alsoall of us. One is that black
dab'badly in all school subjects.

.tiling.theyaveragemorethan
NewYorkTimes,December

3‘31! ChildhoodEducationgroupof
”Juan Buatz of the Education Study

?m “10 loops and seriousnessof t 9
ill Whichtheculturaldeprivationtheory
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‘
.Furthermore. this lag is cumulative. so that they do worse3.; v'vvelyin the ■fth grade than in the ■rstgrade. Reportsinture show that this poor performance is correlated mostwith socioeconomic status. Segregatedethnic groups seemrse than others—in particular. Indian. Mexican-American
ck children. Our own work in New York City con■rms thal

"‘ackchildren read very poorly; however. studiesin thespeech
u'ty show that the situation is even worse than has been
vd. If one separates the isolated and peripheral individuals
" mbersof central peergroups. the peer~groupmembersshow

rse reading records and to all intents and purposesare not
to read at all during the time they spend in school (chap-

aking of children in the urban ghetto areas,the term lower
quently is used, as opposed to middle class. In the several

_
uistic studies we have carried out. and in many parallel

8.. it has been useful to distinguish a lower-class group from
!king-classone.Lower-class families aretypically female-based.
atrifocal. with no father present to provide steady economic
ort. whereas for the working~class there is typically an intact

.
Oarfamily with the father holding a semiskilled or skilled job.

«educational problems of ghetto areas run across this important
‘ distinction. There is no evidence. for example. that the father's

a .,,nce or absenceis closely correlated with educational achieve-

,
' :9 (8.3..Coleman et al. 1966).The peer groups we have studied

‘
ill-central Harlem. representing the basic vernacular culture,

domembersfrom both family types.The attackagainstcultural

»
vation in the ghetto is overtly directed at family structureson] of lower-class families. but the educational failure we have
discussing is characteristic of both working-class and lower-
“children.

- paper. therefore. will refer to children from urban ghetto
rather than lower-class children. The population we are con-
“ with comprises those who participate fully in the vernacular

of the street and who have been alienated from the school
is Weareobviously dealing with the effectsof thecastesystem

I.mucsptof theblackEnglishvernacular(BEV)andthecultureinwhichit
'5 Presented in detail in CRR 3288:sections 1.2.3and 4.1. Seechapter
lstlc traits which distinguishspeakerswhoparticipatefully in theBEV

»
Hemmarginaland isolatedindividuals.



THE VERNACULAR IN ITS SOCIAL SETTING

y a color-markingsystem.Everyone
I: By what mechanism doesthe color
»‘ . : to read? One answer is the notion

forward by Martin Deutsch and others

,»7
Deutsch, Katz. and Iensen1968).Black

nre favorable factors in their home envi-
”aye-class children to do well in school
"neutsch,Katz. and Iensen1968).These
" ent of various cognitive skills through

is, including the ability to reasonab.

. a focus upon long-range goals. In their
'3ogistsalsorecognizebroadersocialfac-

eory doesnot focus upon the interaction
nhite society so much as or. his failure to

x“glihome.In theliteraturewenndverylittle
interaction in the black home: most

“It the child if he has dinner with his
in dinner-table conversation with them.

511 family takeshim on trips to museums
'—gThis slenderthreadof evidenceisused

Q7ch proceedsfromthisorientation—and
Wily accepted—is that lower-class black

it 3116Thenotion isnrstdrawnfromBasrl
”much of lower-class languageconsistsof

ne‘l' accompaniment to action hereand

Bernstein's views are nltered through 3

~.
.

: of working-class behavior, so that

" as superior in every respect—as more
iomewhat morenexible,detailedandsub-

' a range of such views until onecome;

Chi-”lBereiter.SiegfriedEngelmannan
II. 1966:BereiterandEngelmann196621.

ticsdemically orientedpreschoolISbase

in I d

Illd lensen1988thereisasectionon Sacralnil:n
mud“ a chapterby ProshanskyandNew

obaon
Veil-Identity" andoneby Rosenthalandlac

nl‘nauroom."
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' ‘ t=theirpremise that black children must have a languagewith
7r they can learn, and their empirical nnding that thesechildren

to school without such a language. In his work with four-gold black children from Urbana. Bereiter reports that their
munication was by gestures. "single words." and “a series of

‘ ‘lyconnected words or phrases," such as They mine and Me gota. He reports that black children could not ask questions,that
’uout exaggerating

. . .
thesefour-year-olds could makeno state-

is of any kind." Furthermore, when thesechildren were asked
ere is the book?", they did not know enoughto look at the table

the book was lying in order to answer. Thus Bereiter con-”H's that thechildren's speechforms arenothing more thanaseries
,xmotional cries. and he decides to treat them “as if the children

‘ _
no language at all." He identines their speechwith his inter-

‘
.i _

tation of Bernstein's restricted code: “the languageof culturally.lrnhprivedchildren
. . . is not merely an underdeveloped version ofStandard English, but is a basically nonlogical mode of expressive

.
"EBh'avior"(Bereiteret al. 1966:112—13).The basicprogramof hispreschoolis to teach them a new languagedevised by Engelmann.Whichconsistsof a limited seriesof questions and answerssuch asWhereis the squirrel? The squirrel is in the tree. The children will
110!be punished if they use their vernacular speech on the play
ground. but they will not be allowed to use it in the schoolroom.
If theyshould answer the question Where is the squirrel? with theillogical vernacular form In the tree they will be reprehendedby
Villous means and made to say, The squirrel is in the tree.

‘
Linguistsand psycholinguists who have worked with black chil—
-m are apt to dismiss this view of their language as utter nonsense.Yetthere is no reason to reject Bereiter's observationsas spurious.in“!!! were certainly not made up. On the contrary, they give us a“’5’ Clear view of the behavior of student and teacher which can

3duplicatedin anyclassroom.In our own work outsideof adult-
animatedenvironments of school and home,we havenot observed1‘le childrenbehavinglike this.However.on manyoccasionsweI?“ beenasked to help analyze the results of researchinto verbaldB‘lyll'ivation

conducted in such test situations.Here.for example, is a complete interview with a black child. oneofhuadredscarried out in a New York City school.The boy enters“90m where there is a large. friendly. white interviewer. who Puts
“the table in front of him a toy and says: "Tell me everything you

5 .






































